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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
This study grew out of a need to revise the existing 
community resources catalog for the Yakima Public Schools, 
Yakima, Washington. The problem arose relative to the form 
and content of the revision, since the form and content of 
the catalog in use at that time was considered unsatisfactory. 
A preliminary investigation of the literature and 
several available community resource catalogs revealed two 
things. First, there seemed to be considerable difference 
between theory and practice in the form for such catalogs. 
Although most of the writers, as typified by Olsen (15:358), 
recommended a card file catalog, the catalogs available for 
examination were all booklets. Also, there were some common 
features of content, but no two were alike. Second, there 
seemed to be no evidence that anyone had ever eondueted 
formal research to determine what form and content might 
best serve the needs of teachers and schools. 
The logical outcome of this preliminary investigation 
was that a study be eonducted to discover, if possible, a 
format for community resource catalogs. 
I. THE PROBLEM 
Statement 2.:f. � problem. It was the purpose of this 
study to develop a format to assist in a more adequate 
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cataloging of community resource materials for use in the 
public school curriculum of Yakima, Washington. More specif­
ically, the problem was to find answers to the following 
questions: (1) What information is needed in a community 
resources catalog, and (2) How oan the information be organ­
ized to be most useful? 
Importance !!! !h!, study. If community study is an 
important part of the school curriculum, then the resources 
of the community must be made available for study. To make 
them available, they should, like other instructional mate­
rials --library books, films, and records--be well cataloged. 
Otherwise, they cannot be as effectively utilized when needed. 
Since there are so many differences in present cataloging 
practices, the problem, in addition to outlining the form 
and content for a new catalog for Yakima, presented the 
interesting and challenging possibility of discovering a 
cataloging format acceptable to other communities. 
II. THE POPULATION AND SAMPLE 
The primary source of sample catalogs for this inves­
tigation was the group of first class school districts of 
the state of Washington. As a secondary source, certain 
out-of-state school systems known to have community resource 
catalogs were selected. A third source was the Thayer thesis 
from Chico State College, Chico, California (22). The 
literature pertinent to the sub ject also served as a source 
of in:f'ormation. 
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The evaluating group was composed of Yakima teachers 
and administrators experienced in the use of community 
resource materials. Three teachers were chosen from each 
elementary grade and three from each of the secondary schools, 
making a total of thirty-three teachers. In addition, four 
administrators were selected, making a total of thirty-seven 
in the evaluating group. 
III. DEFINITIONS OF TERMS USED 
Community. For purposes of this study the term 
"community" will generally be understood to refer to the 
area and population within thirty minutes' driving time of 
the school. 
Community resources. For purposes of this study 
community resources will refer to those portions of the 
community, both physical and human, available for study and 
whose study can be a desirable educational experience. 
Resource person. The term "resource person" will be 
used to mean those community residents who volunteer to 
share their hobbles, collections, talents, skills, or travel 
experiences with the school as an educational experienoe for 
the children. 
Exhibits. The term "exhibits" will be used to de­
scribe materials of educational value available for display 
and study by the schools. 
Field trip. (School journey. Excursion. Tour). 
A field trip will be understood to be a planned visit to a 
point outside the regular elassroom. It may be inside or 
outside the school building. 
Catalos features. For purposes of this study the 
term "features" will refer to the items or elements recog­
nizable as parts of form or content in community resource 
catalogs. 
CHAPTER II 
REVIEW OF THE LITERATURE 
In colonial times in America the school and the 
community were very much a part of each other. However, 
from the development ot the academic, subject-centered, 
traditional school up to within the last forty to fifty years, 
the schools to a large degree lost contact with the community. 
The curriculum was book-centered and verbalistic. For the 
student, learning was largely a matter of memorizing academic 
material. Little attention was given to relating the cur­
riculum to the aet1vit1es of the community either locally or 
in the larger sense. 
About 1920 a revolutionary concept of education 
developed, known as "progressive education." The progressive 
school was described as "child-centered, " and learning be­
came a problem-solving activity to satisfy personal inter­
ests. Though the battle raged loud and long and the term 
"progressive education" fell into disrepute, many good and 
proved educational practices developed that will long remain 
as major contributions to the schools. 
One of the important contributions of the progressive 
school movement was the development of an awareness of the 
eommunity as a source of worthwhile educational experiences. 
Teachers and administrators began to be interested in field 
trips and resource persons for the oontributions they could 
make to the school program. Social studies classes often 
started with their own community or neighborhood and then 
widened their study in ever increasing circles to include, 
perhaps, even the whole world. 
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This growing interest in the resources of the school's 
community is expressed by Yeager: 
We have only recently discovered that taking ohildren 
out of the school for educational purposes to study 
community life as found in art galleries, industry, 
business, and community affairs is not only desirable 
but educationally more productive ( 25 : 50 ) . 
Now within the last twenty years or less, the emphasis 
has shifted again. A new term, the "community school," is 
bringing a new concept to education. This newest pattern 
for learning may properly be described as life-centered. 
Problem-solving is still a basic method, but the emphasis 
has shifted from personality development and personal inter­
ests to life adjustment and improvement of living. The 
development of "cooperative responsibility" ( 15:12 ) is empha­
sized as an important goal. 
In such a program the educational resources of the 
community take on a new dimension. To approach the goals 
of this new concept, community study must become a part of 
the curriculum. And so we find classes in increasing num­
bers scheduling field trips and inviting in resource people, 
or with the use of audio-visual materials, vicariously 
bringing many representative community activities into the 
classroom for discussion and study. Learning how to live 
with our neighbors is being recognized as one of the most 
important goals of education. 
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The incorporation ot these new activities into the 
school program has brought new problems and responsibilities 
to the school. New problems of discipline, scheduling, 
transportation, and liability are a few. It was diseivered 
also that public relations is a tremendously important by­
product of the use of field trips and resource persons. 
Yeager goes so far as to say, "Possibly no other teaching 
technique is available to bring about better understanding 
with the community than the school journey" (25 : 209) . 
Koopman sounds a word of warning, however, by pointing 
out that public relations can be both good and bad. She 
wrote in part: 
Students should be fully aware that the use (of 
community resources) is more than an educational ex­
perience for themselves; it is also a venture in public 
relations on the part of the school. The care with 
which they plan, their cordiality and receptiveness, 
their participation, the use they make of the experience 
in the school and in the community--all such factors 
will surely impress the lay visitor for good or ill, and 
will mold his opinion of both the character and effec­
tiveness of the entire school {13 : 42-3 ) . 
Over the last fifteen to twenty years a great deal 
has been written about the use of community resources as a 
part of the school curriculum. As might be expected the 
interest in this area is closely related to the development 
of the concept of the community-school and the life adjust­
ment, improvement of living aims of education. How better 
can these aims be accomplished than by going out into the 
community or by inviting members of the community into the 
school? 
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On this point there seems to be almost total agree­
ment among authors. The use of community resources is im­
portant to the modern curriculum not only because it provides 
an effective learning technique but also because the learning 
to be gained is important to the development of responsible 
citizenship on the part of the learners. 
Though little practiced until fairly recent times, 
the effectiveness of going out into the community for learn­
ing has long been recognized. In fact, many of the early 
Greek and Roman scholars gained much of their knowledge and 
understanding through travel and personal contact with many 
peoples. More recently the names of leading educators like 
Pestalozzi, Rousseau, John Dewey, and Harold Rugg have 
appeared among the proponents of observation and first-hand 
experiences. 
A few examples from the writings of some of the authors 
on the subject will serve to present the general attitude 
towards community resources as sehool curriculum material. 
Yeager, while discussing significant techniques and 
materials for community study, writes of the school journey: 
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Teaching through observation and direct contact may 
be traced in educational literature as early as Rousseau. 
Yet only recently has much attention been given to the 
sehool journey as a teaching technique. There is 
scarcely a subject in the curriculum which does not 
lend itself to the use of the school journey as a teach­
ing aid. Formal uninteresting classroom procedures are 
transformed into vital experiences when children are 
taken out of their seats into worlds of reality. More­
over, the feeling of living as a part of the experience 
makes the lessons well learned • • • •  Possibly no other 
teaching technique is available to bring better under­
standings with the community than the school journey 
( 25 : 208-9 ) .  . 
Macomber and Ayers reported the results of a community 
resources workshop held on the Miami University campus at 
Oxford, Ohio. This workshop was organized and conducted 
through the cooperative efforts of both industry and the 
university. The membership was confined to local teachers 
who produced inventories and study units of community resource 
materials available to teachers in their area. The attitude 
of these authors regarding the use of these materials sup­
ports the community-school concept mentioned in another 
section of this paper. A paragraph from their report ex­
presses the general attitude. 
Life's problems cannot be studied and understood from 
textbook assignments alone. The learner must come into 
direct contact with people and agencies of the community 
engaged in the solution of these practical problems of 
living, and must participate in those activities. Much 
can be learned from books and from discussions if the 
learner has an adequate background of experience to make 
both reading and discussion meaningful. This exper­
iential background must come from excursions, experi­
mentation and first-hand acquaintance with the people 
or labor and management, eity and county officials, 
farmers and physicians (14:42). 
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With such general acceptance of the importance of 
community resources use, why is it that such a small per­
centage of teachers actually use the technique in teaching? 
As every school person knows, many educators today believe 
in and recognize the value of teaching by these practical 
methods but continue to confine the learning experiences of 
their students to materials available within the four walls 
of the classroom. 
Teachers know better. Why don•t they do better? 
Some of our authors suggest several answers to this dilemma. 
Macomber and Ayers suggest the following as obstacles 
to using community resources: 
The effective use of the resources of the community 
in education is difficult to achieve in many schools. 
The compartmentalized program of the high school, with 
its short instructional periods, makes it difficult for 
teachers to organize and conduct lengthy excursions. 
The pressure to "cover the book" still dominates many 
situations, elementary as well as secondary. In many 
schools "administrative convenience" takes precedence 
over the needs of good educational practice. Also 
significant is the lack of "know-how" on the part of 
teachers and principals to make the community a labora­
tory for learning (14:42). 
Olsen suggests that a well organized catalog of 
available resources within easy aecess to the teacher is an 
important factor in encouraging the use of resources. He 
further stated: 
Any inventory�f community resources] will prove 
both ephemeral and useless unless adequate provision is 
made for systematic, permanent recording of its findings, 
and also for easy access to those findings by busy elass­
room teachers. Available community resources must be 
cataloged as adequately as are books, films, tran­
scriptions, or any other instructional tools. Not 
otherwise can effective use of your community's edu­
cational resources be developed as an integrated part 
of your total teaching program (15 :357-8 ) . 
11 
It is with considerable hesitancy that one enters 
into the research phase of such a study, especially when 
one finds that so eminent an authority on the subject as 
Edward G. Olsen1 was content to cite numerous examples 
rather than to recommend a specific procedure. It almost 
appears a case of "fools rush in • • •  ,11 particularly when one 
of the citations of the recognized authority is from the 
very catalog the writer has been called upon to revise 
(15 : 388 ) . 
1Edward G. Olsen, Education Director, Chicago Region, 
National Conference of Christians and Jews. Formerly 
Director of School and Community Relations, Washington State 
Department of Public Education, and Editor and Chief Author, 
School and Community. Second edition. Englewood Cliffs, 
New Jersey: Prentice-Hall, Inc. , 19 54 . 530 pp. 
CHAPTER III 
PROCEDURE 
The following procedures were utilized to determine 
the form and content for a community resources catalog. 
1. A survey of the pertinent literature was made to 
gain some knowledge of the philosophy and background or 
community study and to become acquainted with the degree of 
progress made in cataloging practices for community resource 
material. 
2. Sample catalogs were obtained by letters of 
request to each of the forty-four first class distriets of 
the state of Washington. In addition, letters were sent to 
the following school systems: Battle Creek, Michigan; 
Woodland, California; Washington County, Maryland; Allen 
Park, Michigan; Balsz Schools, Phoenix, Arizona; Indianapolis, 
Indiana; Springfield, Oregon; and San Francisco, California. 
The initial letter (Appendix, p. 41) explained briefly 
the reason for the study and requested a copy of any com­
munity resource catalog material they might have available. 
Enclosed with the letter was a self-addressed and stamped 
envelope, a self-addressed parcel post label, and a reply 
memorandum { Appendix, p. 42) on which the respondent could 
check a reply to the request. This letter was mailed to the 
noted school districts on March 18, 1959. 
The firs t follow-up letter ( Appendix, p .  43 ) was 
malled on Apri l  2, 1959 , with a copy of the fir s t  letter 
and all enclosures include d .  
On April 16 , 1959 , the sec ond follow-up letter 
( Appendix, p .  44 ) was maile d  to tho se districts from whom 
no replie s  had been receive d .  A copy o f  the fir s t  le tter 
and all enclo sure s were again include d .  
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3 .  Other pos s ible s ources such as chamber o f  com­
merce , te lephone c ompany, regional public library, publishing 
company , u. s. Department of Education ,  and the National 
Education As s oc iation were consulte d  by letter or in person 
for ideas and sugge s t ions . 
4 .  The s ample catalogs were analyze d by e lo s e  examin­
ation to identify the recogni zable features  of each . 
5 .  The rec ogni zable features i dentifie d were listed 
in  groups according to  the s e c t ion in which they were found. 
6 .  The des ign for the que stionnaire phase of thi s  
investigation included an evaluation by te achers and admin­
i s trators of the items on the list  of re cogni zable fe ature s , 
utilizing a three-point s cale : 
a .  Ne ce s s ary t o  a good community re s ources 
catalo g 
b .  De s irable , but not ne ce s s ary 
c .  Unnece s sary to a good catalog 
At this point it was di s covere d that thirte en of the items 
on the list  involved ranking the items and did not conform 
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to the original de s ign .  The se  items were then arranged into 
four subgroups as indicated by the ir func tion and were in­
clude d  in the que s tionnaire as sec tions A, B, C ,  and D of 
Part II. The remaining items were arranged for e valuation 
as originally intende d .  
7 .  The que stionnaire ( Appendix, p .  47) compose d of 
the i dent ified feature s of catalogs was compile d and dis ­
tribute d t o  thirty- seven Yakima teachers and admini strators 
familiar with the use of community resources  for the ir 
evaluation . 
8 .  The teachers chosen for the evaluating group were 
se le cte d from the annual report of those utili zing field 
trips and res ource pers ons for the 1958-1959 s chool ye ar . 
Each person in the evaluating group was consulte d  by 
te lephone for his approval before the que stionnaire was 
mailed or delivered . A letter of explanation was als o in­
c luded with each que s t ionnaire . S ome were mailed but mos t 
were de livere d in person on July 5, 19 59 . Those maile d 
containe d a s e lf-addr e s s e d  and s tampe d  re turn enve lope . 
Those de livere d in pers on were calle d for in pers on several 
days later . 
9 .  Frequency tabulations were then made to determine 
how many time s the i dentified features were used in the 
sample catalogs , and to re c ord the evaluations made by the 
evaluating group . 
10 . An e valuation score was calculate d  as shown in 
Table s I, II, and III, page s 20, 21,  and 24 . 
15 
11 . Those feature s having an e valuation s c ore of 
more than half the eombine d sample and evaluation population 
were judged "ne ce s s ary" for a good community re sources cata­
log. 
12 . Us ing the feature s judge d ne c e s sary , a catalog 
format was propose d .  
CHAPTER IV 
RESULTS AND INTERPRETATIONS 
A review of the literature indi cate s that the value s 
of community re source materials have been quite thoroughly 
explored. There appe ars to be almos t univers al agre ement 
that they hold important potential as a par t  of the s chool 
curriculum . There is seemingly cons i derable divergence , 
however ,  betwe en the ory and practice in the matter of cata­
loging the s e  res ource materials. 
Mos t  of the authors writing on this sub j e c t  sugge s t  
the catalog take the form of a vertical c ard file us ing 
four-by- s ix inch cards or larger one s. Yet only four , less 
than fifteen percent , of the catalog spec imens colle c t e d  
for this  s tudy were i n  card form . 
There is  als o  much dis s imilar ity in content . Not 
only do the recommendati ons of the authors vary , but in 
practice the information provide d by community re s ource 
catalogs varies from meager to almos t  voluminous . One 
catalog re ce ive d gave a short introduc tory s tatement as to 
the pos s ible value s of field trips and then listed only the 
names of a few places  for poss ible visits . Other catalogs 
contained many pages including a very complete teachers ' 
guide , sample forms to be used, and a great deal of infor­
mation about sugge sted place s  to vis i t  or about the resource 
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visitors available . 
Many communities have be en surveyed for the re s our ce s 
available for s choo l  study . The findings have been evalu­
ated as a part of the curriculum and the re sulting material 
c ompiled in catalog form. The form and c ontent of such cata­
logs , s o  far as can be discovere d ,  have been adopted or 
adapted from other catalogs or written de s cr iptions of cata­
loging procedures , or like Topsy " ji s t  growed . " 
Up to  the time of this writing no evidence has been 
found to indicate that a f ormal s tudy of cataloging for 
community re s ource materials has been made . Mos t  of the 
writers on the sub je c t  s e em content to  cite example s and let 
the reader take his choice . Olsen ( 1 5 : 346 - 7 5 ) ,  in his chap­
ter on catalo ging community resource s ,  cites no l e s s  than 
twenty-five examples of s ome phase of c ataloging. 
Replies to the letters of inquiry were re ceived from 
all of the forty-four fir s t  clas s dis tricts  of Washington . 
Eighte en s ent copies of c ommunity resource catalog material . 
Since three dis tricts used the s ame catalog,  it was counted 
only onc e .  Twenty-four had no c atalogs of c ommunity res ource 
materials. Mos t  of the dis tri c ts , particularly those  who 
had no catalogs , expres s ed intere s t  in the pro ject and its 
re sults . Of the eight s chool systems written to from outside 
the s tate , each responded with a sample c atalog .  
In addition , a complete des cription o f  a catalog for 
the Menlo Park and Kingsburg,  California, s chools contained 
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in a Master's the sis by Thayer ( 22 : 18f) from Chico State 
College , Chico, California was s tudie d .  The title of this 
the sis sugge s ted a research study in cataloging and a c opy 
was obtaine d through inter- library loan . Howe ver ,  it de ­
s cribe d  the building of a eatalog for partieular s chools 
using a form re commende d by We s ley and Adams and was utilized 
as an additional source in this s tudy ( 24 : 39 3-9 4 ) .  This 
resulte d in a total of twenty-seven s amples .  
The twenty-seven catalog samples were analyze d to 
identify all salient feature s of form and c ontent . Two 
features not found in c atalo gs eame from the literature . 
They were ( 1 )  route to follow and ( 2) pupil-adult super­
vision ratio . The other s ource s were intere ste d ,  courte ous , 
and encouraging, but unable to sugge s t  prac tices or forms 
not already include d in the s tudy . 
The identifie d features were compile d into a lis t  
divide d  into three  categories . The first category containe d 
the thirteen items that did not fit into the original de sign 
for e valuation. They were arrange d into four groups ac cor d­
ing to their nature , so that an order of preference could 
be given .  The se  groups be came s e c tions A, B, C, and D of 
Part II of the que s tionnaire ( Appendix, p .  48) . They are 
features of general form and content referring either to 
the format of the catalog or to the te achers' guide s e ction . 
The s e cond category, compos e d  of the fe ature s relating 
to fiel d  trips , liste d  in Part III  of the que s tionnaire 
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( Appendix, p .  50). 
The feature s of the third category , found in sec tion 
IV of the que s ti onnaire , relate to  the use of resource per­
s ons and exhibits . 
The que stionnaire was submitte d to the e valuating 
group of teachers and adminis trators , and thirty-fi ve of 
the thirty- s e ven que stionnaire s were re turne d .  
In the process  of analyzing the catalogs , a tally was 
made to re c ord the number of time s e aeh of the i tems in the 
list  of features was inc luded in a c atalog .  This tally of 
frequency of use was combine d with a s imilar tally of the 
evaluations on the que s tionnaire on Table s I ,  I I , and III . 
Table I (p. 20 ) summarizes the use and preference 
ranking for the thirte en fe atures of general form , organi­
zation, and dis tribution . The i tems marke d wi th an as teri sk,  
those  ranke d highes t  in each section ,  may be regarde d as 
ne ces sary for a c ommunity resources c atalog .  
Table I I  ( p .  21 ) does  not show the clear cut sele ction 
that was evi dent in Table I. To arrive at an Evaluation 
S c ore ( ES ) it seeme d ne c e s s ary to give s ome consideration to 
the items in column 2, evaluate d by teacher s and adminis tra­
tors as "De s irable "  but not ne ce s s ary. After cons i derable 
s tudy the following formula ,  utili zing the column he adings 
from the table , seeme d reas onable - - u+ 1 + ( 2  - 3 )  = ES .  
In de signing the formula , column 3 was subtracted as 
TABLE I 
USE AND PREFERENCE RANKING FOR GENERAL FEATURES 
OF FORM, ORGANIZAT ION , AND D ISTRIBUTION 
Key : The "U" indicate s the number of times the items were 
l i s te d  in the twenty-seven catalo gs analyze d .  
Columns 1 ,  2 ,  3 ,  and 4 indicate the number o f  times 
the item was rated fir s t ,  s e c ond, third, or fourth 
in preference by teachers and administrators . 
The right-hand column i s  the total of the "U" c olumn 
and column 1 .  
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The items marke d with the as teri sk ( * ) form a definite 
pattern and are cle arly fir s t  choice in each section. 
A .  General form 
Vertical file folder • • • • 
Car d  file • • • • • • • • • •  
Permanently bound booklet • •  
Loose leaf booklet • • • • • 
u 1 2 
0 3 12 
7 7 12 
4 11 4 
15 23 7 
3 
Total 
4 ( U+l ) 
14 4 
14 1 
2 2 5  
2 2 
3 
14 
15 
38* 
B .  Compile d _!! 
A separate catalog • • • • • 19 19 
Par t  of an instructional 
materials c atalog . • • • • 8 16 
c. Organi zation 
Catalog include s both elemen­
tary and s e condary materials 
with grade or age recom-
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mendations • • • • • • • • 24 4 10 14 6 28* 
Separate c atalogs for elemen-
tary and sec ondary re sources 0 18 5 10 1 18 
Single catalog with separate 
e lementary and s e c ondary 
indexes . • • • • • • • • • l 11 19 4 O 12 
A s eparate catalog for each 
grade . • • • • • • • • • • 1 2 O 5 26 3 
D .  Dis tribution 
One c opy for each building • 8 2 8 23 10 
One copy for e ach building , 
an index and gui de for 
e ach teacher • • • • • • • 1 16 16 2 17 
A copy for each te acher .  • • 19 17 9 7 35* 
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TABLE II 
USE AND EVALUATION DISTRIBUTION FOR ITEMS OF GENERAL FORM 
AND FIELD TRIP INFORMATIONl 
Key :  u--Times  use d  in catalogs Formula :  
1--Neee s s ary u 'f" 1 + (2 - 3 )  = ES 
2--Des irable 
3--Unne cessary 
ES--Evaluation S core u 1 2 3 ES 
Part A.  Items of general form and information 
- -
Title page . • • • • • • • • • • • • 1 3  26 5 1 43* 
Foreword or prefac e • • 
• 
• 
• 
• • 
• 
12 13 13 5 33* 
Acknowledgments • • • • • • • • • • 10 6 19 7 28 
Committee membership. • • • • • • • 8 5 17 9 21 
Table of contents 
• 
• 
• 
• 
• 
• 
• 
• • 
6 35 0 0 41* 
Indexe d by name of place or per s on .  11 16 9 5 31 
Indexed by topic or sub j e c t  
• 
• • 
• 8 31 3 0 42* 
Cros s indexed 
• • 
• 
• 
• 
• 
• 
• 
• 
• 
• 
2 18 10 5 25 
Planning for the teacher . 
• • 
• • • 14 20 11 3 42* 
Transportation procedure s  outline d .  12 14 13 7 32* 
Field trip permit or confirmation 
25*2 from the adminis tration 
• • • • • 6 17 9 7 
Pupil permit from the parents 
• 
• 
• 8 25 7 3 37* 
Ins tructions for special and 
unlisted trips . 
• • 
• 
• • • 
• • 
• 
4 19 7 6 24 
Sugge sted te acher preparation with 
the olass 
• • 
• 
• • • • 
• 
• 
• • • 
10 17 16 2 41* 
Sugge s t e d  pupil preparation 
• 
• • • 
3 17 15 2 33* 
Things to observe while trave ling 
• 
4 13 16 5 28 
Sugge sted clas sroom evaluation 
procedures .  
• 
• 
• 
• 
• • • • 
• • • 16 17 11 7 37* 
Sugge s te d  follow-up ac tivitie s .  
• • 13 14 17 3 41* 
Sugge s te d  behavior s tandards . 
• • 
• 
15 15 14 6 38* 
Sugge s te d  s afety pre c autions . 
• 
• • 
14 26 6 3 43* 
Sugge sted s tudent-adult supervis ion 
ratio for fie l d  trips 
• 
• • • 
• 
• 0 11 18 5 24 
Part B .  Field trip information 
Name of place to be vis ited 
• • 
• 
• 
24 35 0 0 59* 
Location ( addre s s ) . 
• 
• 
• 
• 
• 
• 
• • 23 35 0 0 58* 
Te lephone number . 
• • • 
• 
• 
• • 
• • 
22 25 8 1 54* 
Person to contac t 
• • 
• 
• 
• • 
• 
• • 
22 34 0 1 55* 
Be s t  time ror vis i t  
• 
• 
• 
• • 
• • 
• 
20 28 6 1 53* 
Length of vis i t  • 
• • 
• • • • 
• 
• • 
19 23 9 3 48* 
Group s i ze l imi tations . 
• 
• 
• • 
• 
• 
21 29 5 0 55* 
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TABLE I I  
( continue d) 
u 1 2 3 ES 
Field trip information ( continue d) 
Recommende d grade leve l  • • • • • • • 19 28 6 1 52* 
Things of intere st to s e e  • • • • • • 8 27 8 0 43H· 
Res ource person available • • • • • • 9 29 4 l 41* 
Type of bus ines s. 
• 
• 
• 
• 
• • 
• 
• • • 
16 23 9 2 46* 
Type of employees • • • • • • • • • • l 5 18 10 14 
Number of employe es • • • • • • • • • 1 3 17 12 9 
Material available for clas s 
preparation • • • • • • • • • • • • 4 28 6 0 38* 
Suggested learnings • • • 
• 
• 
• 
• 
• • 
2 18 19 3 36* 
Other activities  sugges t e d  by the 
trip. 
• 
• 
• 
• • • 
• 
• • 
• 
• • 
• 
• 
• 
1 8 19 7 21 
Curriculum unit or sub ject area • 
• 
• 
6 13 20 2 37* 
Type of clothing t o  wear . • • • • 
• • 
3 11 17 4 27 
Advance notice nee de d  • 
• • • • 
• 
• • 
12 26 7 2 43* 
Sugge ste d  pupil preparation • • • 
• • 
3 18 13 3 31 
Toilet and drinking facilities .  
• 
• 
• 
2 7 1 5  12 12 
May picture s be taken 
• 
• 
• • • • 
• • 
3 6 17 12 14 
De scriptive information about place 
• 
l 14 12 7 20 
Activity to be obs erved 
• • • • 
• • 
• 
8 20 9 5 32* 
Gui de s ervice available • 
• 
• 
• • 
• • 
6 23 5 6 28 
How to arrange trip 
• 
• 
• 
• • • 
• 
• 
• 
3 20 10 3 30 
Conditions or limitations to me et 
• • 
4 16 9 7 22 
Parking 
• 
• 
• 
• • 
• 
• 
• 
• • 
• 
• • 
• 
• 
2 7 15 10 14 
Eating accommodations 
• 
• • • • 
• 
• 
• 
2 2 13  13 4 
Admis s i on fe e 
• 
• 
• • • • 
• 
• 
• • • 
• 
3 24 5 4 28 
Films and filmstrips avai lable . • 
• 
• 
3 28 7 0 38 
Br ief history of the e stablishment . 
• 
2 12 19 4 29 
Vi sit frequency limits . 
• 
• 
• 
• 
• 
• • 
4 5 10 13 6 
R oute to follow 
• 
• 
• 
• • 
• 
• 
• 
• 
• 
• 
1 8 12 12 9 
Apparatus and material t o  be taken . 
• 
1 10 13 8 16 
Firs t aid and emergency provis ions . 
• 1 10 14 9 16 
lThos e  items marke d with the as terisk (* ) are those regarde d 
as ne e ded in a good community res ources  c atalog .  
2This item include d for legal prot ection of administration 
and teacher . 
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a means of weighting two of the other factors . Even though 
a fe ature was use d  in several catalo gs , this di d not guar­
antee it was entire ly ne ces s ary for such catalogs . The 
feature s in column 2 were c ons idered only de s irable but not 
ne ces sary in the judgment of the evaluators and ,  therefore , 
should not rece ive full value . 
Each item of catalog fe atures had a poss ible Evalu­
ation S c ore of s ixty-two , there being twenty-seven catalogs 
and thirty-five que stionnaires . Tho se items having a s core 
of more than half the poss ible s c ore have be en marke d with 
an as terisk and c ould be re garde d as ne cessary in a good 
catalog of community re s ources . 
It was nece s sary to separate the items conc erne d 
with re source persons and exhibits into another table , 
Table III , ( p .  24 ) s inc e only fourteen of the twenty- seven 
catalogs had sueh a s e ction .  This  meant that the highe s t  
pos s ible Evaluation S c ore (ES) was forty-nine , and a ma jor­
ity s c ore of twenty-five was nec e s s ary for an item to be 
judge d as des irable in a good community resource catalog . 
Those items have be en marke d with an as terisk.  
A clo s e  examination of  Tables I ,  II ,  and III  (page s 
20 , 21 , and 24 ) sugge sts that the findings of thi s inve s ti­
gation can be  groupe d within three broad areas which will 
be di scus s e d  in the following order : ( 1 )  General Patterns , 
( 2 )  Parts and C ontent of the Guide Sec tion, and (3) Fie ld 
Trips , Res ource Pers ons , and Exhibi ts . 
TABLE III 
USE AND EVALUATION D ISTR IBUTION OF ITEMS FOR 
RESOURCE PERS ONS AND EXHIBIT INFORMAT IONl 
Key :  u--Times used in catalogs Formula :  
1--Ne ces sary u + l + ( 2  3 )  
2--Des irable 
3--Unneoessary 
ES- -Evaluation Score u 1 2 
Resource Eers on and exhibit information 
Name of person 
• • • 
• 
• 
• • 
• 
• • • 14 33 1 
Addre s s . 
• • 
• • • • 
• 
• 
• 
• 
• • 
• 
• 10 30 2 
Telephone number • • • • • • • • 
• • 
11 29 3 
Occupation 
• • • • 
• • 
• 
• 
• 
• 
• 
• • 
6 24 7 
Colle ction or exhibit . • 
• • 
• • • 
• 5 32 2 
Sub ject  of presentation . 
• • • 
• 
• • 
4 30 3 
Type of pre s entation 
• • • 
• • 
• 
• 
• 
10 24 7 
Length of pre s entation 
• • • 
• • • 
• 1 25 6 
Background information • 
• • 
• 
• 
• 
• 
5 18 13 
Sugge s te d  preparation aids 
• • • 
• 
• 
1 20 11 
Equipment ne e ded 
• • 
• 
• 
• 
• • 
• 
• 
• 
1 20 9 
Grade leve l or age preferre d 
• 
• 
• 
• 
4 27 6 
Place preferre d .  
• • 
• 
• 
• • • 
• 
• 
• 
3 20 9 
Number of t imes per year 
• 
• 
• 
• • 
• 
2 13 11 
Hours available . • • • • 
• 
• • 
• 
• 
• 
1 27 7 
Advance notice require d .  
• 
• 
• 
• 
• 
• 
3 27 7 
= ES 
3 
0 
1 
2 
2 
0 
1 
2 
3 
2 2 5 
0 
4 
7 
0 
0 
lThose items marke d with the asterisk ( * )  are regarde d 
those ne e ded in a. goo d community resources c atalog . 
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ES 
47* 
40* 
40* 
3<Rt-
37* 
34* 
34* 
26it-
3�• 
21 
2 1  
31* 
23 
17 
28* 
30* 
as 
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I.  GENERAL PATTERNS 
The general pattern indicate d by an examination of 
Table I is  that the community re s ource catalog shoul d be a 
loose leaf bookle t ,  separate from other ins truc tional mate­
rials , indexe d by subject  area or units of s tudy ,  and con­
taining the materials for both e lementary and secon dary 
levels . 
While the s ample c at alog parts sugge s te d  by this 
s tudy are de s igne d to fit the general pattern indi c ate d ,  
there i s  evidence that o ther patterns might b e  acceptabl e .  
For ins tance , one teacher in a marginal note wrote that it 
di d not matter particularly whether community re s ources were 
cataloge d separately or along with other instruc tional aids . 
A close examination of the preference dis tribution at this 
point lends s ome support to the i dea that it di d not make 
much difference to others either . 
Teachers probably c ould be persuaded to accept other 
changes if there were good reasons for s o  doing . In this 
s tudy,  however , te achers were aske d for an opinion , and 
the ir rec ommendati ons will be followe d as nearly as poss ible . 
The catalog, as outline d by thi s  inve s tigation , 
would have at least two secti ons . The fir s t  woul d be made 
up of the fe atures of general catalog form and content 
marke d with the as terisk in Par t A of Table II ( p .  21) . 
Much of the material in thi s s e c ti on would comprise a policy 
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and guide for planning the use of communi ty resource materi­
al . 
I I .  PARTS AND CONTENT OF THE GUIDE SECTION 
Like the features of Table I ,  the first four items 
of Table II are features of general form . Each item will 
be di s cus sed  briefly . In s ome ins tances  an example may be 
used as an illus tration .  
Title � · The title page is  an integral part of 
any bookle t .  An intere sting t itle , a well-des igne d eover , 
and a proper title page can do much to favorably introduce 
the c atalog . 
Foreword .£!: ereface . In the foreword or preface the 
s chool administrator has an opportunity to express  the 
offic ial attitude of the dis trict towards the use of c om­
munity res ource materials . The forewor d also often inc ludes 
an express ion of appre ciation to those members of the staff 
and the community who have participate d in the preparation 
of the catalog.  
Table of contents . The table of c ontents is  a ne c­
essary part of any bookle t ,  probably more important than the 
index . 
Indexed .Ez topic .2::. subje c t .  An examination of the 
s ample page s for re s ource materials , both for field trips 
and for res ource persons and exhibits , shows that they are 
de signe d by sub ject with subtopic arrangement . Such an 
index can be s t  be illus trated by an example : 
AGRICULTURE : 
Extens ion, Agricultural , office 
Farms and Ranche s  
Marke ting and Auctions 
Proces sing of Farm Pro duce 
ART : 
Archi te c ture 
Exhibits 
Home s and Furni shings 
Lands capes 
BUILDING MATERIALS: 
Foss een•s 
Young ' s  Lbr . C o . 
CLOTHING: 
Fac tories  
Laundry and Cleaning 
S t ores 
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Planning guide .f2!. � teacher . This is the fifth 
feature chosen from Part A of Table I I . It  would logically 
be divide d into two s e c tions , guide for field trip planning 
and guide for utili zing resource pers ons , and would include 
all of the remaining i tems chosen from Part A .  A listing of 
sugges ted table of contents he adings will s erve to illustrate 
the relationship : 
PLANNING GUIDE FOR TEACHERS 
Gui de for fie l d  trip p lanning 
Adminis trative permis s ion 
Transportation arrangements 
Pupil permit from the parents 
Sugge s ted te acher preparation 
Sugges te d  pupil preparation 
Sugge sted behavior s tandards 
Sugge sted s afety precautions 
Sugge s te d  c las sroom evaluation procedures 
Sugge s ted follow-up activi ties 
Guide for utilizing re source pers ons 
Sugge sted teacher preparation 
Sugge sted pupil preparation 
Sugge s te d  behavior stan dards 
Sugge s te d  clas sroom evaluation procedures 
Sugge s te d  follow-up ac tivities 
All of the above fe atures are di s cus s ed in s ome 
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detail by Olsen ( 15 : Chap.8) and other writers on the sub ject  
of  community resources . In the following paragraphs several 
pertinent points will be mentione d by way or i llus trati on .  
The procedure s  for arranging transportation are of 
concern to all . In dis tricts having s chool bus s e s  available 
for fie ld trips , the arrangements are commonly made by the 
building princ ipal . When the di s tri ct doe s not have its 
own transportation , the te acher or principal mus t arrange 
for public transportation or for parent s who can furnish 
private e ars . This is  the leas t de s irable me thod of trans­
portation because of the adde d risk involve d .  At any rate , 
the guide should outline for the teacher the s teps to be 
taken in arranging ne cessary transportation use d in that 
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dis tric t . 
The teacher who would t ake a group of s tudents away 
from the s chool grounds on a field trip without the written 
permis s ion of e ach parent is assuming a mos t unwise legal 
re sponsibility . The written permit is e s s ential , and a 
sample form s imilar to the one in the Appendix, page 53 , 
should be containe d in the teachers ' guide . 
Much of the suc ce s s  of a field trip depends upon the 
care ful preparation of the clas s for the experience . This 
te acher-pupil preparation can be acc omplishe d through c las s 
discus s i on ,  bulle tin boar d  displays , audio-vi sual aids , and 
reference materials . Pupils should have definite aims and 
expe ctancies of tho se activi tie s and proce s s e s  they may 
obs erve . Safe ty pre cautions and s tandards of behavior 
should als o  be a part of this joint effort . S tudents should 
be cognizant of the ir public re lat ions re spons ibility as 
repre sentative s  of the s chool and as gue sts  of a place of 
busine s s . 
Pupil preparation can t ake the form of commit te es to 
take notes or pic tures . Captains might be elected to share 
the re spons ibility for orderly behavior . 
Follow-up activitie s  should inc lude an evaluation of 
the trip . Were the anticipate d learnings accomplishe d? 
Thank You ' s and an article in the s chool paper or even the 
city paper might be cons idered ne ces sary . Other poss ible 
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worth-while post-trip activities are discuss i ons , pro jects , 
displays , reports ,  and te s ts . 
One item of the que stionnaire involving admini s tra­
tive permis s i on for fie ld trips was apparently misunder­
s tood by the evaluating group and als o  was mentioned in only 
a few of the catalogs . This is an i tem that s chool admin­
is trators as well as teachers can hardly o verlook for the ir 
own prote c ti on .  All should re cogni ze the ne cess ity for 
adminis trative permis sion before taking a group of s tudents 
away from the s chool grounds . Adminis trative permiss ion is 
as important as parental permis sion .  
Olsen support s  this opinion . He writes i n  boldface 
type : "Se cure admini s trati ve consent for !!!!. trip . Your 
building principal mus t give his cons ent we ll in advance "  
( 15: 213 ) . The legal implications are such that no thought­
ful adminis trator coul d permit such trips to be taken with­
out hi s knowle dge . For this reason, ins truc tion regarding 
adminis trative permiss ion should be a part of the te achers ' 
guide to field trip planning. 
III .  FIELD TRIPS , RESOURCE PERSONS , AND EXHIBITS 
The se cond se ction of the c atalog would contain two 
kinds of re source material : ( 1 )  information about field 
tr ip experience s ,  and ( 2 )  re source per s ons and exhibits 
available for s tudy . 
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Page 32 is  a sample containing spaces  for all the 
fie ld trip information indicate d nece s s ary by thi s inve s ti­
gation .  ( S e e  Part B, Table II) .  When arranged in the 
booklet  and indexed by sub je c t  area and topic , the se page s 
would probably make-up the greater par t  of the catalog .  
The resource pers on and exhibit informati on ne eded 
from Table III is  arrange d  on page 33 in such a manner that 
the page s may be intermixe d with the fie ld trip page s and 
indexed by sub j e c t  are a and s tudy topic , or be place d  in a 
separate s e c tion of the catalo g .  
TABLE IV 
SAMPLE FIELD TR IP PAGE 
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Sub ject Area.
�---�--�-­
Topic or Unit ------�-� 
Grade Leve l -----------� 
Type of Resource , Field Trip 
Name of Place 
�-
---�--��------�-�------��--��--��
Addres s Te lephone No . 
�-
-�����---------
------------� 
Type of Bus ine s s  Bes t  Time t o  Vi sit  
__
__
_ 
�-
-
Pers on to  Contac t Length of Vis i t  -------
Resource Per son Avai lable Group Size  Accommodate d ----
S tudy Material Available Advance Notice Nee de d  ----
Things of Intere s t  to See or Ac tivity to  be Observe d .  
Suggested Supplementary Materials : ( Fi lms , Films trips , etc . )  
Suggested L earnings . 
33 
TABLE V 
SAMPLE PAGE FOR RES OURCE PERSONS AND EXHIB ITS 
Sub je c t  Area ____________ � 
Topic or Uni t  
-----------
Grade Level 
-------------
Type of Resource : 
R e s ource Pers on 
-------
Exhibit 
---------��---
Pers on to Contact 
----------------�--------� 
Addre s s  
---�-�----------�-----------------------�---
O c c  up at ion 
-----�--------------�---�------------
Type of Collec tion or Exhibit ______
__
_____
____
____ 
� 
Type of Pre s entat ion Telephone No . 
-----�----------
Sub ject of Presentation Hours Available 
--------
Equipment Needed Advance Notice Required 
----
Background Information Place Preferre d 
--------
Sugge sted Preparation Ai ds : (Reference , Films , Films trips } 
CHAPTER V 
SUMMA.RY AND REC OMMENDATIONS 
I .  SUMMARY 
The purpose of this s tudy was t o  deve lop the form 
and c ontent for an adequate catalog of community res our ce 
materials for Yakima Public S chools . In e s sence , the pro­
cedure has been firs t ,  to glean from avai lable s our ces 
( the pertinent literature , corre spondents ,  as s o ciate s ,  and 
c ommunity re s ources catalogs ) all the rec ogni zable fe atures 
of form and c ontent use d .  The catalogs prove d t o  be the 
be s t  s ource . Second, a que s tionnaire containing all the 
fe ature s found was submitte d for evaluation to a repre­
s entative group of teachers and adminis trators familiar 
with the use of community res ource materials . Third ,  the 
fe ature s e valuated "nec e s sary" to a goo d  c ommunity resources 
catalog were arrange d as indicate d by the ir nature into 
what seeme d to be a reasonable , workable pattern for such 
a catalog . 
II . RECOMMENDATIONS 
The findings of this inve s tigation indicate that 
the catalog should be in a loose leaf binder for easy re­
vi s ion . It should contain re s ource material for both the 
e lementary and secondary curriculum . The index should be 
by sub ject  or topi o , and each teacher should have an indi­
vidual copy of the catalog . 
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In addition t o  the usual element s of good publication 
such as title page , foreword ,  table of c ontents , and index, 
the catalog should be organize d in two general sections . 
The principal content of the first s e c tion woul d be a 
teachers ' gui de to the use of community resour ce materials . 
The se cond s e c ti on would contain a sub ject  and/or topic 
indexe d compilation of available res ource s ,  using a form 
that include s informat ion e valuate d  "neede d" by this s tudy . 
Sample page s including one arrangement of the "ne ede d" 
features of informati on are shown on page s 32 and 33 of thi s 
report . Whether or not another arrangement or pattern 
would be more , or le s s  effe ctive , only t ime and experience 
can tell . 
I I I . SUGGESTED FURTHER RESEARCH 
Much of this inve stigation has been bas e d  upon the 
as sumption that having a community resour ces catalog avail­
able to teachers will increase the use of the se materials . 
S ince the as sumption is true in re gard to other ins true tion­
al materials such as films , films trips , re cords , and library 
books and i s  supported by the literature as exemplified by 
the quotation from Olsen ( 15) on page 10 of this s tudy, it 
has been accepte d as true in this ins tance als o .  Shoul d  
anyone doubt the as sumption , the fac t that more than half 
the first c las s dis tricts of Washington do not have com­
munity re s ource catalogs may sugge s t  the pos s ibility of a 
survey to determine whether such catalogs really do incre as e 
the us e of the s e  materials by the s chools . 
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INITIAL LETTER TO SCHOOLS 
Many s chools , from time to time , have prepared for 
the ir teachers a catalog of available c ommunity re s our ce 
materials , including field trips , re s our ce pers ons , e tc . 
Mos t  of the s e  catalogs s oon ge t out of date and suffer 
disus e . I am currently involve d in a s tudy which will 
attempt to de velop a procedure for cataloging such mate­
rials in a manne r ,  that will be adequate for teacher use 
and at the s ame time more easily kept up to date than thos e  
with which mos t  o f  us are familiar . 
If your s chools have ever produce d  such a catalog I 
would very much appreciate rece iving a copy , or suffic ient 
samples of its parts , so that an analys is of its  form and 
various features ean be made . Your informal comments on 
the enclosure as to the s trengths and weakne s se s  of your 
catalog,  as we ll as any sugge s tions for improvements you 
have in mind, would als o  be he lpful . 
S ince the information gathere d i s  to be used for a 
Mas ter ' s  the si s , I am prepared to pay for the catalog and 
its mailing if you will note the charge s in the space 
provide d .  
If you would like t o  rece ive a copy of the re sults of 
thi s s tudy , please s o  indi cate . 
The addr e s s e d  mailing sticker enclosed i s  for your 
further convenience in mailing the catalog . The s e lf­
addre s s e d  envelope is for an early re turn of your re spons e .  
Thank you for your time and kind as s i stance . 
S incere ly yours , 
Alva L .  Shriner , Director 
Ins truc ti onal Aids 
SCHOOL REPLY MEMORANDUM 
TO : Alva L .  Shriner , Dire ctor 
Ins truetional Aids 
Yakima Public S chools 
104 North 4th Avenue 
Yakima , Washington 
Re : Reque s t  for C ommunity Resources Catalog 
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We will oblige and s end a eopy of our mos t re cent 
community resour ces catalog . C7 
Costs and shipping charge s  total 
remit . 
Please 
Shipment will be made when remi ttance has be en 
receive d .  
We would appre ciate a copy o f  the results o f  this 
s tudy . 
We do not have a catalog of the se materials in our 
dis tric t .  
CJ 
Comments regarding s trengths , weakne s s e s , or sugge stions 
for improvement in our catalog . 
Name 
Addres s 
FIRST FOLLOW-UP LETTER 
Pardon my elbow , but--about three we eks ago 
you should have reoeive d an inquiry concerning a 
s tudy of cataloging prooedure s  for c ommunity 
res ource materials . While a number of replie s  
t o  the inquiry have be en receive d ,  i t  i s  important 
that I rece ive a re turn from your s chool . Won ' t 
you he e d  thi s gentle nudge and take a few minute s  
now t o  fill out and mail the reply? 
Jus t  in ease the le tter was lost in the mai l ,  
o r  misplaced,  a c opy i s  attache d ,  with enclosures 
for your convenience . 
Very s incerely yours , 
Alva L .  Shriner , Dire ctor 
Ins truc tional Ai ds 
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SECOND FOLLOW-UP LETTER 
It is  urgent that I rece ive your reply to  
my inquiry c oncerning a community re s ouree materials 
catalog . If your s chools have ever produce d such a 
catalog , it could play a vital part in my research 
s tudy to di scover and deve lop a better catalo ging 
procedure . 
Jus t in ease my previous letter has been lost 
or misplaced I am enclos ing a copy of the or iginal 
reque s t ,  which explains more fully the reason for 
my s tudy , and the enclosure s ne cessary to facilitate 
your reply . 
May I thank you again for your cooperati on . 
Very s incere ly your s ,  
Alva L .  Shriner , Dire ctor 
Ins tructional Ai ds 
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LETTER TO NON-SCHOOL S OURCES 
It  has occurre d to me that your organi zation may have 
had experience with problems s imilar enough t o  one we have , 
to have develope d procedure s which might prove helpful to 
us . If s o ,  and you are willing to share your experience 
it would be very much appre ciate d .  Let me try t o  explain 
our problem . 
It  i s  c ommon pract ice for s chools , in order to help 
teachers plan succes sfully the use of suitable re s ource 
materials of the community, to attempt to catalog the s e  
material s . They may b e  place s  to b e  vis ited by groups or 
clas se s ,  people who are willing to vis it the schoo l  to 
share the ir experience s ,  or exhibits available t o  the 
s chool for display and s tudy . 
The informati on supplie d about each re s ource usually 
includes names ,  l ocation ,  telephone numbers , s ize of group 
ac commodate d,  grade leve l ,  etc . ,  and a short de s cription 
of s ome of the learning experience s  pos s ible . The s e  are 
all things helpful to the teacher in planning . 
In addition to supplying ne cess ary and he lpful infor­
mati on for the teacher , we are als o  concerne d with the 
type of binding or file organi zation the catalog would 
have s o  that the information will be readily available and 
at the same time e asy to revi s e  and ke ep up to date . 
If you can think of any s imilar s ituation in your 
organi zation which might offer helpful pointers to the 
s olution of our problem I would very much like to have 
copies of the forms us e d  or a des cription of the proce dure , 
or I would like to vis it your office to s tudy the procedure s  
you feel might b e  helpful to us . 
I am 
which may 
community 
riculum . 
hopeful of deve loping a cataloging procedure 
be come s omewhat standar d  in the cataloging of 
res ource materials for enr iching the s chool cur­
If it can be done it will be a great help to many . 
S incerely yours , 
Alva L .  Shriner , Director 
Ins truct ional Aids 
LETTER TO EVALUATING GROUP 
You are aware , no doubt , that for s e veral years our com­
munity re s ources catalog ,  PLACES TO GO, THINGS TO SEE, 
has been badly in need of revis ion . Over the years pro­
cedure s  have change d ;  and the permanent type binding has 
made additions and deletions impo s s ible . 
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While searching for a more s at isfactory me thod of assembl ing 
such a catalog, other feature s of s imilar catalogs that 
se eme d worth cons i deration, were note d .  This se eme d to 
sugges t  that a re-e valuation of our c omplete cataloging 
procedure was in order . 
As one experienced in the use of community res ource mate ­
rials i n  your school work, you have be en chosen to  he lp i n  
this re -evaluati on t o  di sc over , i f  pos s ible , a more s atis ­
factory procedure for cataloging community re s ource 
materials . 
S ince this s tudy is a part of my the s i s  program for the 
Mas ter ' s  degree which I hope to  comple te thi s summer , it 
will be mueh appre ciate d if you c an find time to  check 
the enclosed que s t ionnaire and return it  by or before 
July 1 5 ,  19 59 . 
I hope you are having an enjoyable summer and that this 
extra task doesn ' t  spoil it . 
Very s incerely yours , 
Alva L .  Shriner , Director 
Ins truc tional Aids 
A QUESTIONNAIRE 
TO EVALUATE FEATURES OF COMMUNITY RESOURCE CATALOGS 
Part I .  Information and Ins truc tions 
The items of thi s ques tionnaire have be en compile d from : 
an analysis of c ommunity res ource catalogs , including our 
own ; publishe d articles and b ooks ; and sugge s tions by cor­
respondents and as sociate s . The i tems attempt to  i dentify 
the various features of form and practice used or recom­
mende d by the above s ources for cataloging community re­
s ource materials . 
Your task i s  to evaluate the s e  features , as directed in 
each section to follow ,  in the light of your experience and 
be s t  judgment . It i s  expected that a tabulation of your 
evaluation with that of a number of others will indicate 
the feature s nee de d t o  as sumble a useful and,  in the long 
run, economical catalog for community res ource materials . 
In order that your evaluati on may follow and more nearly 
indicate the pattern of your thinking , it is re commende d 
that you read through the entire list  of fe ature s before 
attempting to check your evaluation . 
Only one of the twenty- seven c atalogs examined to date has 
us e d  more than half of the items liste d .  S o ,  as you we igh 
each item will you keep in mind the following points of 
cons i deration : 
1 .  Does the te acher nee d  this informat ion? 
2 .  Is  this information e s sential to the promot ion 
and proper use of community re source materials ? 
3 .  How will this item effe c t  the cost  of produc tion ,  
maintenance and revision o f  the catalog? 
Your sugges tions are welc ome . Use the back or the margins 
tor your notes . 
Part I I . General Fe atures of Form, 
Organi zation and Distr ibution 
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A .  C ommunity re s ource catalogs are found in four general 
forms . Please number them in the order of your prefer­
ence , 1 ,  2 ,  etc . ,  on the line provide d at the r ight . 
1 .  Vertical folder file 
2 .  Card file 
3. Permanently bound booklet 
4. Loose leaf booklet 
B.  Communi ty re s ource catalogs are commonly compile d in 
one of two ways . Check the one you prefer on the line 
at the right . 
1 .  As a separate catalog 
2 .  As par t  of an ins tructional materials 
c atalog 
c .  Community re sour ce catalogs are further organi ze d on 
the following bases . Number them in the order of your 
preference as in A . , abo ve . 
1 .  The catalog include s both e lementary 
and secondary materials with grade or 
age recommendations 
2 .  Separate c atalogs for e lementary and 
s e c ondary re s ources 
3. A s ingle catalo g as in No . 1 . ,  but with 
separate e lementary and secondary indexe s  
4 .  A s eparate catalog for each grade ( e lem . ) 
D .  C ommuni ty re s ource catalogs are dis tribute d under 
three general plans . Please number them in the order 
of your preferenc e .  
1 .  One copy for each building to  be kept in 
the office or library 
2 .  One copy for each building with an index 
and guide for each te acher 
3 .  A copy for each teacher 
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E .  Some additional items of general form are listed below . 
Please indicate your evaluation by circling one of the 
numbers to the right of each item : 
C ircle No . 1 . ,  if you regar d the item as ne cessary t o  
a good community re s ources catalo g ;  
C ircle No . 2 . , i f  you f e e l  the item is  de s irable but 
not nec e s s ary ; 
C ircle No . 3 . , rr-you cons ider the item unne ce s s arz to  
a good catalog .  
C ircle only those items which are applicable to your line 
of thinking or about which you have a definite opinion . 
If you are unde cide d ,  skip the item and go on t o  the next . 
Title page 
Foreword or pref ace 
Acknowle dgments 
C ommittee membership 
Table of contents 
Indexe d by name of place or pers on 
Indexed by topic or sub ject 
Cros s indexe d  
Planning guide for the teacher 
Transportat ion proce dure s  outline d 
Field trip permit or confirmat ion 
from the admini s tration 
Pupil permit from the parents 
Ins tructions for spe cial and 
unlisted fie ld tr ips 
Sugge sted teacher preparations 
with the class 
Sugge s te d  pup il preparation 
Things to obs erve while trave ling 
Sugge sted clas sroom evaluation 
proce dures 
1 .  
l .  
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
l .  
l .  
1 .  
l .  
1 .  
1 .  
1 .  
1 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  
E .  ( continue d ) 
Suggested follow-up activities  1 .  
Sugge sted behavior s tandards 1 .  
Sugge s te d  s afety pre cautions 1 .  
Sugge sted  s tudent-adult supervis ion 
ratio for field trips 1 .  
Evaluation report to the ad.min-
i s tration 1 .  
Part III . Fie l d  Trip Information 
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2 .  3.  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
Spe cific information provide d by catalogs , c oncerning poss ible 
field trips , varies from meager to almos t voluminous . All of 
the following items have been use d  or sugge s t e d .  Will you 
evaluate them in the s ame manner us e d  in section E . , of Part II . 
Name of place t o  be vis ited 
Locat ion ( addre s s ) 
Telephone number 
Pers on to contac t 
Be s t  time for vis it 
Length of vi s it 
Group s i ze limitations 
Recommende d grade leve l  
Things o f  interest to s e e  
Resource person available 
Type of bus ine s s  
Type of employe e s  
Number o f  employees 
Material available for clas s 
preparation 
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
1 .  
l .  
1 .  
1 .  
1 .  
2 .  3 .  
2 .  3 .  
2 .  
2 .  3 .  
2 .  3 .  
2 .  
2 .  3 .  
2 .  3 .  
2 .  3.  
2 .  3 .  
2 .  3.  
2 .  3 .  
2 .  3 .  
2 .  3 .  
Part II I .  ( c ontinue d)  
Sugge sted learnings 1 .  
Other ac tivities sugges te d  by 
the trip 1 .  
Curri culum unit or sub je c t  area 1 .  
Type of c lo thing t o  wear 1 .  
Advance notice nee de d  1 .  
Suggested  pupil preparations 1 .  
Toilet and drinking facilities 1 .  
May picture s  be taken 1 .  
Des criptive information about plac e 1 .  
Activity to  be observe d 1 .  
Guide servic e  available 1 .  
How to arrange trip 1 .  
Conditions or limitations to  me e t  1 .  
Parking 1 .  
Eating accommodations 1 .  
Admi s sion fee 1 .  
Films and films trips available 1 .  
Brief history of es tabli shment 1 .  
Visit frequency limits 1 .  
R oute to follow 1 .  
Apparatus and material t o  be taken 1 .  
Firs t aid and emergency provisions 1 .  
5 1  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2. 
2 .  
2 .  
2 .  3 .  
2 .  
2 .  
2 .  
2 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2 .  3 .  
2.  3 .  
2 .  3 .  
2 .  3 .  
2 .  
Pa.rt IV . Resource Per s on and Exhibit Information 
Evaluate the following item in the s ame manner as us e d  for 
Part I II . 
Name of per s on 
Addres s  
Phone number 
Oc cupation 
Collection or exhibit 
Sub ject  of pre s entation 
Type of pres entation 
Length of presentation 
Background information 
Sugge sted preparation ai ds 
Equipment ne e de d  
Grade leve l or age preferred 
Place preferre d 
Number of time s per year 
Hours available 
Advance notice required 
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
1 .  2 .  
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3 .  
3 .  
3 . 
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
3 .  
Thank you very much . Now that you have finishe d ,  wil l  you 
re turn the ques ti onnaire in the next mail ?  Or , call GL 7-8236 , 
and I will come for it . 
S incere ly, 
Alva L .  Shriner , Dire ctor 
Instruc tional Ai ds 
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SAMPLE 
PARENT ' S  C ONSENT FOR FIELD TR IP 
( Pupil ' s  name ) I hereby give my permis sion for 
to be taken on a trip to  
�����
�--��--:-��-��-( Des tin at ion ) 
I understand that every effort 
will be made to insure pupil s afety ,  but that the 
-----
--��-------�-- wi ll no t be he ld respons ible for 
( S chool ) 
any accidents occurring during the t rip . 
( S ignature of Parent or Guardian ) 
(Date ) 
